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ABSTEACT 

This paper provides school building principals, 
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a comprehensive career education program at the building level by 
organizing teams of multi-discipline and/or multi-professional rolos, 
called Career Activities Teams (CATs) , composed of two or mor^ 
persons committed to integrating career education concepts and 
activities into the educational program. Two main functions of key 
CAT personnel are identified: (1) to prepare for program installation 
and (2) to implement the program. These two functions are expanded in 
this paper along with a detailed description of the eight 
interdependent and interrelated functions of the CAT System: (1) 
develop career activity teams, (2) assess present levels of career 
education performance, (3) specify career education goals/objectives, 
(U) plan career education program activities, (5) implement career 
education tictivities, (6) monitor career education activity outcomes, 
(7) maintain performance levels, and (8) maintain career activities 
reference system. A flow chart and outline of the CAT System and 
references are appended. (TA) 
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. . A TEAM APPf^ACH TO BUILDING LEVEL CAREER EDUCATION 

*'How can ve .evclop a s.i.ulaang co.p.ehonslve career educaaon p 
In our building'" Such . . <=ducacion program 

ing. Such a question has probably been ask^H 
. _. y Dcen asked many tines by build- 

Ing principals, master teachers anH . , 

«.t:«xiers, and counselors. The challnnoo u 

b.a, direct., toward svst™ „ . 

.y.t».«do .d„i„.3trators. district Icv.I director. 

or creor education, or coordinators of career guidance programs Th 

probably Involved a co^Inatlon of 
„ , , °' P"P°"<i by Super, Cinzbers, 

- Und. ,.oyt. oelatt. Holland and BaUcy and Stadt. .„ntlally t.e3. con- 
»Ibutor. Have developed career development and career education concepts, 
construct, and procedures wblcl, are developmental. „bIcH Involve tbe „.ole 

la to 1 " — " " ^ - " ^" 



-rUer in a paper addressed to superintendents, directors „. career ed.. 
pro.ra„s. and coordinators o. guidance p„.ra=s „. presented a oodel lor 
Installing career education on a district 

,,,,,, „ "'''^ " basis (Mannebach & 

Stllwell. 1974). The purpose of this paper is to offer a 

P a systcmmatic approach 

for implersenting a comprehensive career education 

education program at the building level. 

Need for Bulldinr Levrl T.^.^.^.u.^ 

A cruly comp^hensive career educaion program composed of a broad spectra 
Of theories, models and currlcular packages represents an overwhelming and dis- 
couraglng array of concepts and activities for any .„g. 

counselor or principal to master. There I3 great value m creating team., of 

multi-discipline and/or multl-prof cssional role, to oro. . 

, , , '° promote, implement and eval- 

uate building level career education 

education programs. The Career Activities Team 
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(cat) System defined in this paper is a heuristic model which ie c^neralizeablc 
&cro68 age and grade levels, CATs may be organized within a school or they may 
be established within the school district. 

In the Mannebach-Ctilwell model the CATs are described as key personnel who 
contribute to two main functions identified in the installation model. They are: 
Prepare for Program Installation and Implement the Career Education Program. In 
the former function, the key personnel (now called CATs) prepare concept/ 
content guidelines and provide inservice education for themselves and Kter for 
teachers in the district. In the implementation fiHictiou of the model, the key 
personnel are described as providing continuous in-service education, obtaining 
school-community cooperation, and actually implementing the career education 
concepts and/or units. These two functions will be expanded in this paper for 
the benefit of the building level career educator. 
CATs Defined 

A Career Activities Teon is conposed of a group of two or more persons who 
are comirdtted to integrating career education concepts and sctivitie? into the 
educational program. A CAT may be organized in any number of forms. It may be 
composed of two or more fifth grade teachers in one school who want to share 
their successful career education experiences with other fifth grade teachers 
in the school. A CAT may consist of a group of educators from a particular 
f»chool who have attended a graduate course on career education. They may want 
to initiate some career education activities in the school in which they are 
working. A CAT may b3 composed of a career education specialist, a guidance 
counselor and selected teachers designated by the school adrain-lstration to 
pilr»t career education activities within a school. Or, it may be composed of a 
group of educators and persons from the cominunity who wish to cooperate on 
career awareness, exploration and preparation endeavors. 



Whatever the composition, whether they be composed of teachers, counselors, 
career education specialists, adii^inistrators, personnel from business and indus* 
try, people from the community and/or » combination of these groups, a CAT is 
organised to initiate and implement appropriate career education activities 
within the school and community. Its chief purposes are to (l) assess the needs 
for career education, (2) develop goals, (3) identify and plan career education 
activities, (l) implement the activities, (5) moni\.or the program outcomes, 
(6) maintain performance levels and (7) establish a career activities reference 
system. A CAT is organized to facilitate the career development of students 
within the school. 

Any number of CATs may be organised. They may he organised at coch grade 
level or for grade levels such as primary, middle school and senior high school. 
They r.ay be organised within schools or ;n.thin the school cistrict. A CAT may 
also be organized by discipline. A CAT composed of riddle school social studies 
teachers Tiay work together to identify and articulate career education concepts 
and activities. The CAT may vary in sise depending upon needs of the particular 
situation, how the team is organized, and what it is designed to accomplish. 

The prijnary role of the CAT is to serve as a catalyst in implementing 
career education v;ithin the school. Kem.bers of the CAT should be v;ell oriented 
to the need and rationale for career education. They should have the 
opportunity to observe successful career education programs and should have 
experienced success in implementing career education activities. CAT members 
should be able to comjmanicate to others those ideas ^ experiences and activities 
which have proven successful in the past. 
The CAT System 

The CAT System has eight interdependent and interrelated functions: 
DEVELOP CAREER ACTIVITY TEAI^S (1.0), ASSESS PRESUJT LEVEIii OF CAREER EDUCATION 
P£3lP0RMAKCc: (2.0), SPECIFY CAPJLIR EDUCATICt; G0ALS/0i3JECTIVES (3.0), PLAN CAREER 
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EDUCATIOr: PROGFJy-l ACTP/ITIZS (4.0), I1':?LI34£!JT CAR£ZR EDUCATION ACTIVITIES 
(5.0), MONITOR CAHiZR EDUCATION ACTIVITY OUTCOMES (6.0), MAIIJTAIN PERFORMANCE 
LEVELS (7-0), and MAINTAIII CAREER ACTIVITIES REFERETXE SYST3-1 (8-0). Each of 
these functions has a specific, measurable, operational purpose. These 
functions integrate to develop a system v/hose purpose is greater than its separate 
parts (Ryan, 1973)- 

Briefly the eight functions ;vill be described in the paragraphs which follow. 
In Figure 1, a r.odel of the CAT System is shov.Tj. The subsystems are listed in 
Table 1. It coist be emphasised that the exact parameters, ixifornation, and mate- 
rials vary with the purpose of each school system and the students to be af .ected 
by the system. 

Insert Figure 1 and Table 1 about here 

DEVELOP CAREER ACTIVITIES TE.^J'S (1.0). Career Activities Teams may be 
initiated from several sources. They may be appointed by the school administra- 
tion and organised on a rather formal basis. They r.ay be initiated in one school 
or system v/idc. Fonr^l organisation allov;s r*ore complete planning and articula- 
tion of career education activities than does a less forrial structure. 

CATS nay form through the influence of ccrecr education specialists 
or vdth the assistance of guidance counselors. CATs formed in this manner 
may expect to have greater access to career related resources and materials 
than if working independently. With specialised assistance, a CAT should be 
able to r.ake a mere vivid impact on the educational program than if such 
resources and assistance were not provided. 

A CAT cay also form inforr.ally v;hen tv;o or more teachers share ideas 
about ccreer education activities and encourage and promote the initiation of 
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successful activities within the school. Teacher initiated CATs can help 
other teachers develop creative career education activities. To be most 
successfuli the activities should be desi£;ned to facilitate the teaching of a 
concept and they sh:)uld result in a visible end product, V;hen designed in 
this manner, the ideas and activities are easily conceptualized and other 
teachers %/ill be rr^ore likely to include them in their teaching;. 

However initiated , CAT mcinbers should be key personnel who are committed 
to career education concepts and who are vri.lling to provide the leadership 
necessary to initiate a successful pro^rain* CAT members should be properly 
oriented to the team concept (1.1) so they can help carry cut the role of 
change agent vri.thin the school. 

The roles within the CATs should be orcanised formally so that complete 
planning and articulation can occur. Thus, in 1.2 such in^iividual resr>onsibili- 
ties as team leader, materials selector, team trainer, and assessor-evalnator 
may be delineated. The team leader is responsible for coordination within 
the team and facilitating articulation betv:een CATs. The broad scope of ma- 
terials offered by individuals, professional groups and publishers overwhelm and 
specify the need for a selector of materials. The materials must be reviewed, 
analyzed and selected with the building's constituency; students, parents, 
teachers and community, in mind. The materials selector might indeed involve 
several interested team members. 

A CAT trainer sho^jdd have excellent rapport with the clarsroom teachers. 
This indivi.dual trains the classroom teachers in the use of !jpecially nelected 
career education materials and should work closely vdth those involved in 
selecting materials. Another crucial member of r» CAT is the assessor - 
evaluator who selects published inventories, develops special measures for 
particular career education activities, and prepares preliminary drafts of 
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evaluation reportG. Of course ^ within a particular building the CAT may take 
on its own composition. 

In 1«3 the CAT administers the paper-ajid-pencil needs assessment techniques. 
The administraxrion of such instrxiraents can point to the need for career education. 
It should occur at planned intervals within a comprehcnoive educational program 
as a screening and program monitoring activity. 

By orienting all the personnel to the team concept within the buildingi 
developing a strong^ interdependent team, and administrating the assessment pro- 
gram, the ground work for an effective CAT System is laid. Role and functions 
within the team and between the potential constituency and the team are clear. 

ASSESS PRSSSi:? LSVEL OF CARSEH ZDUCATIOi; PZZiFOKlAIICE (2.0). Tradi^.ionally 
assessment in career education has been limited to paper-and-pencil measures such 
as the SVIB, Kuder, or Holland VPI. For a v;holistic approach to the person in 
career education, a more broadly based systemmatic a^isessment is necessary. 
The CAT should become involved in observational data collection and in conducting 
structured interviev;s of the constituency. These three kinds of data — psycho- 
metric, obsejrvation, and interview — can be ii.tegratcd into goals and objectives 
for the CATt5. 

Review of needs assessment data (2.1) such as the Barclay Classroom Climate 
Inventory allov/s the CAT an opportunity to identify cultural or regional 
differences among the student population. In addition to comparisons with 
regional norms, the analysis of individuals within the group provides fruitful 
career activities planning information. 

As a result of the data review the team should identify selected students 
or classroom units whose needs (skill deficits) lend themselves to remediation 
by the CAT (2.2). These skill deficits might be career interest development, 
relationship with authority (i.e., teacher), group interaction and/or self- 
competency (Barclay, It would appear that how a person functions in 
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career developnent| acaderdcSi and socially are higiily interdependent ( Barclay ^ 
Barclay & Stllvjell| 1972; Barclay, Covert, Scott L Stilwell, 1975) co that each 
dimension of the vhole pi^rson appears to benefit from a conprehensive program. 

In addition to th'S poychoneiiric career education infomation that the team 
collects v/e recomend that structured interview data should be collected from 
"important others." Such important data source j as classroom teachers, principals, 
parents, work-study supervisor and even the student should be interviewed (2.3) • 
The latter source night become the most frritful in terms of "pettinc at" the 
student's strengths and weaknesses. 

Beh.. oral observation data should be collected by selected CAT members 

(2.4) . This collection may b** self-reported information. For example, Krunbolts 
and his associates have developed an apparently valid measure of career education 
related activities i^alled Information-Seeking Behaviors (IS3}. Thii extensive work 
on this self-report technique has been svimrarised by Krumbolti; and 3a3cer (1973)- 
Tlie behavioral observations may be collected indirectly. Team members mi-ht 
tabulate the number of career-related booliets or macasines read in the school 
library, the number of contacts iri-th v/orkers in selected career areas, or the 
number of cmtacts vdth school personnel about career plans. The behavioral 

data may be collected directly through observation of role play, review of e^iploy- 
oent application forms, or on the job observation. 

These mtulti.-method assessment data (psychometric, interview, and obser- 
vation) present the CAT vrith a special challenge to intccratc the information 

(2.5) . A neanincfui plan for integration can help identify the strengths, 
skill deficits, or needs of individuals vrithin the building. The assessment can 
also provide information regarding career education instruction to b'j offered 
within the building. 

SPECiry CARIER EDUCATIOU COALS/ODJZCTIVZS (3-0). The data accumulated 
in 2.0 provides the basis for indi\'idualt then group career education goals. 
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The inforoation accumilated provides ^he basis for broadly stated goals which 
inust be "task ar.Hysed" (Cagne, 1974) for their more specific objectives. 

In this function the CATs provide a delicate interface between the goals of 
the program and the needs of the individuals to be served^ The program goals 
and the individual needs erase be integrated by the CATs into viable career 
goals for individuals (3»1). These goals are derived from a combination of 
policy slater.ents about the prograni and needs assessment data gathered from 
individuals . 

The specification of goals into objectives occurs through task analysis. 
Specific career education ai'tivities should be related to c*pecific career 
edi;cation needs. Accordingly, the career education goaii: for each student nust 
be refined into r.anrgeable, rneasT-j-ablej and reasonable instructional objectives 
(3.2). The work of i:ager (1972; Mager L Pipe, 1970) is e5p)ecially relevant in 
this subsysten:. 

To assure that the career education prograr* objectives are appropriate and 
relevant, the CAT should nal:e sure that the goals and objectives of the career 
education program are consistent with overall goals and objectives of the 
school (3»3)» After this validation, the CAT c;ay then proceed to plan specific 
career education activities for inclusion in the program. 

PLA]; CARZZR 2DUCATI0I: PHOGRA]-! ACTIVITIES (4.0). 'Tlan" in this model 
involves the usual needs assessment (self and supporting environment), but addri 
the dimensions of implementation and revision (Jones, Helliwcll & Ganschow, 
1975). This expanded interpretation of planning is frou^ht with problems which 
will challenge the CAT. Pat-answers for planning career education activities 
simply are not available* Accordingly, each team must draw upon a probabilistic 
model in which activities hav^ a • tentative • effect. 

More specifically, in A^l the CAT assesses environmental resources. T^iis 
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subsysten requires the collection and organization of data recording the uce of 
on-the-job training sites ^ potential resource persons within the school and com- 
oniaity and accessible financial support vdthin the school district or the build- 
ing. A strongly supportive environnental system v/ill greatly help the CAT 
accomplish its mission. 

The development of a career education activity r7«atrix is a vast undertaking 
(4.2). Two dimensions — individual differences and the kind of career activities 
available must be recognized. Organizing the two dimensions into a matrix allows 
the team to enter it taking into account a number of student characteristics 
e.g. I age^ reading levels ethnic group membership^ anparent suitability for 
self -directed or teacher-directed learning, and particular career education 
objectives. The application of this information to one diriension of the matrix 
might revtal a number of appropriate activities for given students. 

The degree of student-to-material interaction appears to be a heuristic 
notion which can serve as the second dimension of the matrix. At the least 
level of interaction, lectures, films and textbooks might be used. A second 
level of interaction might be exemplified by film strips, audio visual packages 
and progiamned texts. A third level could be social models stim-ulating responses 
in career planning booklets. A fourth level for organizing the available, empir- 
ically supported career education activities, might be structured, programmed 
sijmilAtions or role plays. Lastly, at the most interactive level, the CAT might 
develop a series of on-the-job sites v;here nearly the full range of "handr on'* 
activities and realistic stiirulation can occur. The interlacing of the individual 
difference dimensions with the career activities dimension suggests a number of 
possibilities for the CAT. 

Based on the assessment data, the career education objectives and the kinds 
of activities derived from the matrix, the CAT ranks the career education 
activities in J^. 3- Primary and secondary activities are selected. For each 
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10. 

acti\'ity, the CAT, working with the student and thier "important others," 
prepares a complete activity plan. This activity plan might be called a "career 
education activity contract" since goals, criteria, schedule, materials and 
individual responsibilities can be specified and agreed to by all concerned. It 
should be noted that two plans are prepared in the event that the primry activity 
becomes inappropriate, the secondary activity could become operative with a 
ndninuin of transition. 

IMPI.liM3:T CfiJilZR EDUCATION ACTIVITY (5.0). This function simply says "DO 
IT." However, how well the career activity is carried out depends very heaviJy 
upon tne needs assessment, goals identification, and planning work completed 
in 2.0, 3.0 and ^.0. The CAT plan shoiJ.d be followed carefully. If the plan 
cannct be followed closely, this fact and the reasons for it should bo quickly 
transmitted to ;ho CAT for approved modification. 

The question of what a CAT can do is often raised. CATs can become involved 
in many meaningful career related activities. For ease of reference they may be 
classified into two groups — those which taite place in the school and those 
which can be conducted within the comjm^ity. For example, within the school a 
CAT may: 

— visit schools v/hich have viable career education programs 

— attend career education conferences and workshops 

— provide in-service education for other teachers 

—share ideas and successful ca.^eer education experiences 

—help teacher.- utilize the career education resources of the 
guidance dejxirtment 

—inform the school administration of needs 

— team teach certain career education concepts 

— seirve as resource persons 

—plan displays to depict careers 

—construct bulletin boards on career opportunities 

. —plan and assist in conducting a career fair 1 2 



— Klevelop a placement service for students 
—compile lists of career related materials 
—review career education materials and resources 
—identify career education concepts to be taught 
—articulate career education content and objectives 
—identify resources needed 

— disseniinate successful career education ideas and materials 

— compile a list of people who are willing to serve as 
resource persons in the classroom 

— present career education concepts at PTA meetings 

Within the community, a CAT may: 

— identify potential field trip sites 

— identify part-time employment opportunities for students 

— involve lay citizens in an advisory capacity 

^identify community resources available for career education 

— survey how senior citizens can become involved 

— ^visit business and industrial firms to become aware of 
employment opportiznities 

— ^interview early school leavers to determine v:hy they left 
school 

— inform people in the community of the role they can play in 
career education 

—survey the community regarding the need for adult education 
—identify new formats for learning 

The above are only a few of the direct activities in which a CAT 
may become involved. In addition, a CAT may plsm many activities in which 
the students can get involved. Through two-way communication between teachers 
and students, relevant activities can be identified and imdertaken. Student 
involvement is essential in a successful career education program. Students 
will have the opporticiity to become involved only after teachers become aware o 
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their career awareness, exploration and preparation needs and when teachers 
become involved and plan meaningful career related student a.,tivities. The 
initiation and establishment of CATs within the school setting serves as a viable 
way to accomplish the task. In 5.0 of the system, many of the above activities 
can be accomplished. 

MONITOR CARE2R EDUCATION ACTIVITY OUTCOMES (6.0). Crucial to the effective 
CAT plan is a sensitive nonitoring function. The CAT plans specific milestones 
which serve as checkpoints both for the tine periods and skill levels. If the 
career education activity is not progressing on either time or skill-level 
schedules, the CAT plan-monitoring should detect this discrepancy. 

Monitoring, like assessment of the present level of perforrnance in 2.C, 
uses data gathered from several sources. The purpose of this function is to 
determine hov; veil the career education activity meets the students' or group's 
objectives. In 6.1 the CAT collects observatior^l d^ta during the activity. These 
"frequency and variety" data should include both normative data collected on all 
students pursuing the same goal and related data (e.g., promptness on the job, 
relationship with authority and peer interaction) collected on the student at 
several different tines. In addition structured intervievs with the individiial 
and with the career education activity monitors should be collected in 6.2. 
Finally, reassessment with ?aper-and-pencil inventories should be undertaken 
(6.3). These data from the three subsystems in 6.0 are integrated by the CAi: 
and compared vd.th the student or group activity objectives. 

Accountability for the CAT is built into the system. Based on the available 
data the CAl must determine whether or not the student or group has reached the 
specified career education activity objectives (6.4). If the judgement by the 
team is negative, then the CAT may revise the primaiy plan (6.5), elect to use the 
second plan (6.6) or recycle the CAT System and develop a new set of plans. 
33IUS, the feedback from 6.0 to 4.3 is a necessary calibration in the system. 
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MAINTAIN CAR2ER EDUCATION PElPOHr-IAKCS LEVEL (7.0). The new, hard won 
career education attitude, cognition or behavior level should continue after 
the activity has reached its goal. Ideally, the CATs will have structured the 
activities so that the students will have internalized the objective. In the 
event that the students require continued support from their environment, the 
CAT wiU have *o train additional key building personnel (7«1)* Throughout 
some follow-up period (60 to 120 days) the team should monitor these recently 
trained personnel to insxire that they are indeed supporting the student 
appropriately. This spreading of responsibility has the effect of getting the 
entire building comndtted to career education goals • 

MAIIJTAIIJ CARZEH EDUCATION ACTIVITIES REFEREirCS SYST^-I (8.0). This function 
is crucial for intra-CAT develop::::ent and for inter-CAT relationchips. A netviork 
of interrelated data can be generated in this function. Indeed, the various 
inputs to this function allov; the reference systen to ansv;er "V.'hat career educa- 
tion activity and by wiioni (CAT neniber or significant other), is most effective for 
a particular student with specific career education objectives?" That is, a 
probabilistic ansi^er can be generated fror. assessment data (2.0), from individual 
or group objectives (3-0), from selected career education activities (4.0) and 
rrom the reported success of a selected activity (6.0 via 4«3)- 

These integrated data u-hich are reported in terms of frequencies and 
varieties become a continuously up-dated memory for each CAT (S.l). Thus, the 
team's collective thin-zing is revised on the basis of uhich activity worked 
best under what conditions. Further in 8.2 these probabilistic data are returned 
to each CAT for its oun in-service training. These data may be liriced to other 
CXTs in the district or region so thax a mutually developed network of career 
education activity iiifor^::ation predates diversity, creativity, and humanism in 
planning, implementing, and evaluating career education activities. 
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The CAT System Advantar.es 

The Career Activities Team System, with its eight independent and inter- 
dependent functions, pro\ddes career educators and their clients with an effective 
way for meeting needs and iraprovijig individual competencies. Five distinct 
advantages of the CAT System have been identified. They are: 

1. The over-all system is developmental so that information and experience 
build upon each other in a recorded manner. The information processing 
activities help the CAT consider multiple career education activities 
for each individual rather than resorting to a standard, non-individual- 
ised way of working with people. 

2. The CAT members have a "forum" for exchanging and developing ideas 
about career education activities. It allows the members to comrronicate 
on a regular basis. CAT members like the opportunity to share their 
experiences. 3y comrrjinicating they realise that other teachers are fac^d 
with many of the same problems and crncems confronting them. The 
opportunity provided by CAT membership tc discuss problems, share ideas, 
and make plans can be a rewarding experience. 

3. The CAT organisation uses the leadership potential within the building, 
the district, and the comrsunity. C\T members have status among their 
peers and are able to provide leadership in an important endeavor. The 
organisation of a CAT is an excellent vay to identify and utilise latent 
leadership. 

The use of personnel indigenous to the building allovs the team to have 
a close relationship with the students. Through careful planning, 
CATS can develop cearJngful career related activities for their students. 
!niey can identify those real life out-of~school activit:ies of the student 
lihich serve as a vehicle for making the in-school activities relevant 
to the students. They can plan career activities that get students ego 
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involved. As students get more and more involved in relevant learning 
activities, an increased amount of control and responsibility can be 
shifted to the students. In this manner, teaching is easier for the 
teacher and instruction is nore relevant to the students. 
5. Accountability is built into the system. Each function bears an 
interdependence through feedback or feedforward of information. 
In a time when educational dollars are in short supply and closely 
controlled, the worth of a program r.ust be shov.n thr^^gh accountability 
methods. 

A Challenr.e for Career oducators 

The front-line building level career educators will rA.ke or breai: the 
program- The system described has been designed with the practitioner in rind. 
At the sar.e time, there is need for the conceptuali-er, the researcl.er, and the 
program nar^ger. Yet, before you can get to the students, you have to get to 
the teachers. 3y developing those interested in and corrdtted to career education 
into t£a.T.s (CATS), by providing fcr tea= interaction, by building ego-in^-olvement 
and by sharing enthusiasm, the CAT concept can work in your school. It ^rlll 
be hard work, but it will be rewarding! 
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School o£ Educarion^ Universiry of Connecticut. 
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Associate Professor, Department of Educational Psychology end Counseling, 
College of Education, University ■>£ Kentuclcy. 
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Table 1 



CiREER ACTIVITIES TEAM SYSTEM 



ERIC 



UO Develop Career Activities Teaois 
1«1 Orient school personnel 
1.2 Organize career activities teams 

1«3 Administer needs assessment instruments in schools 

2.0 Assess Present Levels of Career Education Performance 

2.1 Review needs assessment paper and pencil data 

2.2 Identify target students 

2.3 Intexn^iew critical people 

2*3«1 ask teacher about student 
2c 3*2 ask parent about student 
2.3*3 ask principal about student 
2.3.4 ask student about self 

2. 3*5 strengths in affective, academic and career education areas 
2. 3*6 weaknesses in affective , academic, and career education areas 

2.4 Collect behavorial data 

2.4«1 collect contacts with employers 

2.4*2 collect contacts with workers in fields 

2.4*3 collect contacts with counselors 

2.4 .4 collect number of career education booklets read 

2.5 Integrate career education appraisal data 

3*0 Specify Student Career Education Goals/Objectives 
3«1 State individual career education goals 
3«2 Specify objectives for behavior change 
3-3 Revise objectives as needed 

4-0 Plan Career Education Program Activities 
4«1 Assess environmental resources 

4«1«1 collect data on available sites and people in the community 
4.1.2 collect data on facilities e.v?ilable in the school system 

4.2 Consider career education activities 

4.2.1 select textbooks^ pamphlets 

4.2.2 select films, videotapes, filmstrips 

4.2.3 select simulations, games 

4.2.4 select role play, site visits 

4.2.5 select work study and hands on activities 

4.3 Select primary-secondary activities 

4.3.1 rank alternative activities 

4.3.2 select primary activity 

4.3.3 select secondary activity 

4.3.4 complete CAT planning guide 

5.0 Implement Career Education Activity 

6.0 Kcnitor C-areer Activity Outcomes 

6.1 Observe stxident performances 

6.2 Interview student and activity monitors 

6.3 Beadminister needs assesraent instruments 

6.4 Compare objectives and results 

6.5 Htvise career education activity 

6.6 Choose altersxative activity 
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7.0 Maintain Performance Level 

7.1 In-service teachers, counselors 
7*2 fionitor teacher-student activities 

8.0 Maintain Career Activities huference System 

8.1 Update assessment, objectives and activities data 

8.1.1 use data on program ^aduates 

8.1.2 use data on procram dropouts 

8.1.3 UES data on changing community needs 

8.2 Provide data to CATb 
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